
About SOURCE 
Founded in January 2005, SOURCE (Student Outreach Resource Center) is 

the community service and service-learning center for the Johns Hopkins 

University Schools of Medicine, Nursing, and Public Health. SOURCE provides 

academic, professional, and personal development opportunities for all 

members of the JHU health professional schools through community outreach 

and service-learning partnerships with approximately 100 community-based 

organizations (CBOs) in Baltimore City. 

 Service-Learning Pedagogy 
“Service-learning is a structured 

learning  experience that combines 

community  service with preparation 

and  reflection.  Students  engaged in  

service- learning  provide  community 

service in  response to community-

Identified  concerns and  learn about 

the context in  which service is 

provided, the connection between  

their service and their  academic 

coursework, and  their roles as 

citizens.”  (Seifer, 1998) 

 

 Creation of SOURCE Service-Learning Faculty Fellows 

Program (FFP) 
Based on student demand and accreditation requirements (ex. LCME 

standard IS-14-A, CEPH) for the JHU health professional schools, SOURCE 

created an innovative program to train and mentor faculty to integrate 

service-learning components into academic courses.  The program is funded 

by JHU President Daniels. In 2012-2013, the inaugural cohort of SOURCE 

Service-Learning Faculty Fellows embarked on their journey to transform 

their academic courses to better prepare, evaluate, and critically reflect on 

academic-community partnerships in Baltimore City.  In order to prepare 

faculty to apply this new pedagogy, FFP trains and supports faculty in 

integrating service-learning into their courses by providing formal training, 

one-on-one consultation, and established relationships with over 100 diverse 

community organizations. 

 Program Goals 
•   Assist faculty as they create new or transform existing courses to 

    incorporate service-learning as the pedagogy used. 

•   Create and expand the network of service-learning faculty who engage in 

    service-learning pedagogy and research. 

•   Increase the number of service-learning courses for students in the Schools 

    of Medicine, Nursing and Public Health 

•   Strengthen the connection between the Johns Hopkins University health 

    professional schools and SOURCE community partners in Baltimore City. 

•   Ultimately, contribute to improving the health—defined broadly—of 

    Baltimore residents. 

  

These goals are carried out through a variety of activities: an intensive two and 

a half-day seminar introducing faculty to service-learning pedagogy; monthly 

meetings with Faculty Fellow cohort members; ongoing mentoring and 

advising on curriculum development.   

 

Resources: 
Chapman, A. (2006). Kolb learning styles. Retrieved from  http://www.businessballs.com/kolblearningstyles.htm 

Rogers, E. M. (2003). Diffusion of innovations, 5th edition. New York, NY: The Free Press. 

Rogers, E. M., & Shoemaker, F. F. (1971). Communication of innovations: A cross-cultural approach. New York: Free 

      Press. 

Seifer S.D. (1998). Service-learning: Community-campus partnerships for health professions education. Academic  

     Medicine, 73(3): 273-277. 

Experiential Learning Cycle 

Inaugural SOURCE Service-Learning  

Faculty Fellows Cohort 
The inaugural FFP cohort includes faculty are engaged and passionate about 

the community and dedicated to providing their students with the practical skills 

and knowledge to become exceptional health professionals.  The result of the 

inaugural FFP cohort is nine courses newly integrating service-learning 

pedagogy within the JHU health professional schools.  FFP Service-Learning 

courses include: 

  
Bloomberg School of Public Health: 

Data Analysis Workshop in Public Policy (Carey Borkoski, PhD) 

Program Planning for Health Behavior Change Practicum (Vanya Jones, PhD, MPH) 

Baltimore Food Systems: A case study of urban food envirmts (Roni Neff, PhD, MS) 

The Maryland Family Planning Works Act: Implementation Status and Potential 

    Impacts , Special Studies, MSPH (Beth Resnick, MPH, CPH) 

 

JHU School of Nursing: 

Community Outreach to Underserved Populations in Urban Baltimore and  Action, 

    Reflection, Transformation [SEEK (Service, Education, Enhancement, Knowledge)] 

    (Lori Edwards, DrPH, MPH, BSN, RN, APHN, BC with Elizabeth Doerr and  

    Mindi Levin)  

Linking Primary Care to Public Health through Service-Learning (Benita Walton-Moss,  

    DNS, FNP-BC) 

 

JHU School of Medicine: 

At Risk Youth: learning from, with, and about east Baltimore youth through community 

    based work (Emily Frosch, MD) 

Social Determinants of Health and the Community Pract (Sosena Kebede, MD, MPH) 

 

FFP offers faculty something that is all too rare—the 

opportunity to step outside one’s academic silo and 

learn from, think with, and enjoy the company of 

other faculty members who share the values 

embedded in community-service learning despite 

working in various different fields. – Dr. Emily Frosch 

 

I’ve learned a great deal in the process and hopefully 

also strengthened some valuable relationships in the 

community. Additionally, I’ve found it stimulating to 

think about creative ways to develop the [service-

learning] projects and reflections and to merge them 

into the class.  – Dr. Roni Neff 

 

Evaluation of 2012-13 FFP 
At the conclusion of the FFP Seminar, faculty were asked to reflect both on their 

understanding and comfort with service-learning both before and after the seminar.  

The following charts demonstrate that knowledge was gained.  Faculty answered 

“Strongly Agree” and “Agree” at a much higher rate after completing the seminar.  

Because the seminar marked the launching of course design and implementation, 

we expect and hope that the other areas of understanding and implementation will 

have improved greatly.  

 

0 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

Before After 

I understand how to effectively construct a curriculum using 
service-learning pedagogy 

Strongly Agree 

Agree 

Neutral 

Disagree 

Strongly Disagree 

0 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

Before After 

I understand how experiential learning contributes to student 
learning. 

Strongly Agree 

Agree 

Neutral 

Disagree 

Strongly Disagree 

0 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

Before After 

I can define service-learning in the context of the health 
professions 

Strongly Agree 

Agree 

Neutral 

Disagree 

Strongly Disagree 

0 

1 

2 

3 

4 

5 

6 

7 

8 

9 

10 

Before After 

I feel that I can effectively assess students' work in service-
learning 

Strongly Agree 

Agree 

Neutral 

Disagree 

Strongly Disagree 

Lessons Learned 
In the inaugural year, SOURCE found that beyond the initial goals, the program 

created a learning community beyond expectations due to the particular faculty 

members that brought their eagerness to learn and their passion for community-

engaged scholarship, teaching and learning.  These faculty have become 

champions for service-learning pedagogy in health professional education as they 

see their students becoming more prepared to enter their career.  Through seeing 

learning enhanced amongst their students and the additional benefits to 

community-university relationships, these faculty note the importance of the 

SOURCE Service-Learning Faculty Fellows Program as health professional 

schools move towards deeper practicum requirements and strong movement 

towards President Daniels’ 10x20 goal for collaboration with community. 

 

In addition to the post-seminar surveys, we conducted a reflection and administered 

a survey utilizing Rogers’ Adoption-Diffusion (A-D) Model to understand how the FFP 

cohort members were likely to adopt innovations and which characteristics lead them 

to do so.  This cohort ranked information from others and relative advantages of 

the pedagogy as the top influencing factors for pedagogical innovation adoption. 

Research on the innovation, funding and experimentation followed as a close 

second. This group also noted that students at the institution rank among the 

most influential people in the innovation adoption process.  Unlike Rogers’ A-D 

Model, the complexity of an innovation did not seem to function as a barrier for this 

group. This may be because an inaugural cohort in any professional development 

may be different than other faculty in their innovativeness. this notion comports with 

many faculty being classified as early adopters.  

 

http://www.businessballs.com/kolblearningstyles.htm

